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Music policy 2021- 2022 

Introduction

This policy outlines the aims and management of music at Cale Green Primary School. The implementation of the policy is the responsibility of the governors, the head teacher and all the teaching staff. 

Music is an important and well-resourced part of the curriculum at Cale Green. We value music because the embodies our school values of ‘Learning and Living Together’ as it is a most powerful, inclusive and universal form of communication that can change and impact the way children feel, think and act both when alone and when part of a group or ensemble. 
Music affects emotions and moods providing opportunity for personal expression, reflection and emotional wellbeing. It inspires thinking, imagination, creativity and physical co-ordination: skills which may transfer to other areas of experience and learning. Music enables children to define themselves in relation to others, their friends, social networks and to the cultures in which they live and is an integral part of modern British culture and other cultures, past and present. Music stimulates many of the skills, attitudes and attributes needed for life such as the ability to listen and make sense of what is heard, concentration, aural memory, presentation and teamwork. It ‘embodies one of the highest forms of creativity’ (National Curriculum 2014), risk-taking, intuition, aesthetic sensitivity, perseverance and a sense of satisfaction.
This policy has been written to provide staff with guidance and support for the teaching and assessment of music. It details how children will be taught appropriate musical language to become reflective learners, how lessons will be fun, inspiring and engage children in a creative way and how skills will be developed progressively to allow children to become active appreciators of music, creative composers and confident performers. 

This document exemplifies the teaching strategies and approaches to be used throughout the school.
Curriculum aims
Our curriculum aims/intends to:
· provide a broad and balanced music education for all pupils that’s carefully planned and sequenced to build on and develop skills, knowledge and musical vocabulary as children progress through the key stages.
· ensure the ethos and values of the school – particularly inclusion, equality, and Modern British Values, are promoted through music. 
· develop children’s understanding of how music is created and how the ‘inter-related dimensions of pitch, duration, dynamics, tempo, timbre, texture, structure and notations can be combined for effect.
· ensure the delivery of high-quality music teaching and assessment is consistent throughout the school ensuring equal access to learning for all pupils, with high expectations for every pupil and appropriate levels of challenge and support.
· provide a curriculum that reflects ‘the importance of spoken language in pupils’ development cognitively, socially and linguistically’ where children can articulate musical concepts clearly and precisely.
· provide a rich and stimulating environment where all children can develop their understanding of the development of music and styles over genres, cultures and time through first-hand experiences and reflective listening experiences including contemporary music and that of own heritages.
· ensure children become reflective and active listeners and have the skills and vocabulary to describe how music affects them – a skill developed through participating in listening and participating in recorded music and live performances.
· ensure children experience regular, live performance both as an active participant and as an audience member.
· be aware of how music has developed over time and the reasons for this.
· develop social skills that are essential for learning and are transferable to other areas of social development (i.e. Listening, collaboration, turn-taking, negotiating and interaction in group work); skills that will be needed to be an active citizen in Modern Society.
· ensure all children have access to high-quality tuned and untuned instruments (and instrumental tuition at KS2) and opportunities to perform both in school and in the wider community.
· ensure that children are taught to read musical notation to prepare them for the next stage of musical education and enjoyment. 
· support children in developing a lifelong interest in music of all kinds as an active participant, listener and performer and develop knowledge of the wealth of careers available to them in the future linked to their learning in music and how their knowledge and skills this can be applied in the wider world.

Legislation and guidance
This policy reflects the requirements of the National Curriculum programmes of study, which all maintained schools in England must teach and also refers to the DfE Model Music Curriculum (March 2021) 
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/974366/Model_Music_Curriculum_Full.pdf
It also reflects requirements for inclusion and equality as set out in the Special Educational Needs and Disability Code of Practice 2014 and Equality Act 2010, and refers to curriculum-related expectations of governing boards set out in the Department for Education’s Governance Handbook.

In addition, this policy acknowledges the requirements for promoting the learning and development of children set out in the Early Years Foundation Stage (EYFS) statutory framework.
Roles and responsibilities
The governing board
The governing board will monitor the effectiveness of this policy and hold the headteacher to account for its implementation.

The governing board will also ensure that:

· a robust framework is in place for setting curriculum priorities and aspirational targets.
· enough teaching time is provided for pupils to cover the National Curriculum and other statutory requirements.
· provision is made for pupils with different abilities and needs, including children with special educational needs (SEN).
· the school implements the relevant statutory assessment arrangements.
· it participates actively in decision-making about the breadth and balance of the curriculum.
· it fulfils its role in processes to disapply pupils from all or part of the National Curriculum, where appropriate, and in any subsequent appeals.
Headteacher

The headteacher is responsible for ensuring that this policy is adhered to, and that:

· all required elements of the curriculum, and those subjects which the school chooses to offer, have aims and objectives which reflect the aims of the school and indicate how the needs of individual pupils will be met.
· the amount of time provided for teaching the required elements of the curriculum is adequate and is reviewed by the governing board.
· where appropriate, the individual needs of some pupils are met by permanent or temporary disapplication from all or part of the National Curriculum.
· they manage requests to withdraw children from curriculum subjects, where appropriate.
· the school’s procedures for assessment meet all legal requirements.
· the governing board is fully involved in decision-making processes that relate to the breadth and balance of the curriculum.
· the governing board is advised on whole-school targets in order to make informed decisions.
· proper provision is in place for pupils with different abilities and needs, including children with SEN.
Subject Leaders

The subject leader will:

· write, update regularly and share a coherent policy understood and adhered to by all staff.
· monitor the policy is being implemented correctly.

· monitor the teaching of the National Curriculum Year group expectations through planning/lesson observations/discussions with pupils/written evidence/ scrutinizing of children’s books /digital photographs / performances (as set out in monitoring and recording policy) and record in subject leader monitoring folder.

· monitor the explicit use of music vocabulary is being used within lessons, children’s explanations, analysis of music, compositions and in written work
· analyse progress and attainment in music across the school and report to Staff / HT / Governors during annual strategic review and curriculum meetings.

· use information from monitoring activities to write and update music action plans and strategic reviews.

· attend all relevant training and share outcomes with staff.

· support non-specialist teachers, identify, deliver and coordinate training and INSET needs.
. 

· take responsibility for music resources (audit, storage, safety, maintenance and use).
· ensure the school participates in external extra-curricular activities / enhanced opportunities to develop learning through music such as links with high schools, local performances and opportunities to perform within the yearly school calendar.
The non-specialist teacher will:
· be sympathetic to the value of music in education and life and recognise the opportunities for children to develop music through other curriculum areas.
·  ensure the ethos and values of the school – particularly inclusion, equality, and Modern British Values, are promoted through music.
· implement the scheme and assessments fully, including the use of ICT where appropriate.

· ensure the full-time allocation is given to music to match entitlement.

· ensure tuned and untuned instruments are used regularly to resource lessons.
· demonstrate and explain to children how music has developed in the wider historical contexts including the role and contributions of ‘famous musicians’ to society.

· display and refer to musical vocabulary and age-appropriate notation clearly in their classroom. 
· ensure lessons are safe and all pupils are aware of health and safety in the use and handling of equipment in and out of the classroom.
Organisation, planning and Teaching and Learning Strategies
See our EYFS policy for information on how our early years curriculum is delivered.
At Cale Green, we use the National Curriculum (2014) and the Model Music Curriculum (March 21) as the framework for teaching and learning in music for Years 1 – 6 supported by the ‘Charanga’ music scheme. From this, a long-term scheme of work (published on the school website) has been created detailing skills / areas of learning to be taught in each year group. In the reception and nursery classes, the Early Learning Goals are used. 
The curriculum design document is designed collaboratively by staff and the music subject leader. It is a 2-year programme which takes account of our composite class structure (Two year groups per class in KS1 and 2). The ‘Charanga’ Scheme is a ‘spiral’ scheme in that each block of work covers all National Curriculum Programmes of Study and build upon prior learning. Units of work are structured to cover the programmes of study both within a unit of work and over a key stage. Coverage will occur multiple times over a key stage. Each lesson will cover elements of singing, listening, composing (including improvisation) and performance.
Evidence is collected by class teachers and the subject leader to ensure children can at least meet the requirements in Music at the end of key stages. Prior learning and understanding are made explicit to learners and activities are created to know the starting points for learning. 
We expect all children to have a core understanding of the interrelated elements of music (age-appropriately) and develop a broad music vocabulary. This includes an understanding of pitch, dynamics, tempo, timbre, structure and texture. Musical language is taught explicitly and built upon as topics are revisited in different year groups and across key stages. Vocabulary expected to be taught is clearly defined in the curriculum overview for all year groups.
Staff draw from a range of resources to deliver key objectives from the curriculum however, as a school it is expected that sequences of lessons will:

· include high quality, well-resourced, practical activities

· provide opportunities to listen to and appraise a wide variety of music from different times, cultures and genres
· use a mixture of visual, aural and kinaesthetic activities to meet the different styles of learning needs

· prioritise developing a high level of specialist music vocabulary and understanding of musical notation with the children when listening, playing instruments / performing, composing or reflecting on work
· have activities that are planned for whole class, small group and individuals
· include activities that develop singing and aural awareness

· make explicit references to notation (progressive dependent on age group)
· integrate ICT where relevant

· provide effective formative assessment through feedback that children are encouraged to respond to develop their understanding.

Wider Musical Activities 

All children access music lessons regardless of SEND or disadvantage. Disadvantage is not a barrier to an enhanced provision for music education as instrumental lessons are fully subsidised for all children in KS2 (guitar) and a class set of glockenspiels is available for pupils in KS1. Choir is fully inclusive to all pupils in KS2. All children are expected to (and do) participate in annual musical productions within their key stage and the cost of all musical trips, visits and visiting musicians are subsided by school. 


Entitlement and Time Allocation

All children are taught music to the full recommended time allocation over different sessions in a week. Music will be timetabled and delivered in line with national recommendations. Therefore, music will be taught in key stage 1 for a minimum of one hour per week. This will include a 30-40minute music lesson, a 30-minute whole school singing / aural development session and additional 15-20minute music appreciation lesson. For children in KS2, this will also include fortnightly whole-class guitar tuition delivered by specialist teachers with follow-up homework provided. 
Inclusion

Teachers set high expectations for all pupils. They will use appropriate assessment to set ambitious targets and plan challenging work for all groups, including:

· More able pupils

· Pupils with low prior attainment

· Pupils from disadvantaged backgrounds

· Pupils with SEN

· Pupils with English as an additional language (EAL)

Lessons are planned following the ‘mastery approach’ whereby all children are expected to meet the secure standard for their year group or beyond according to the criteria for each year group’s expectations as detailed in the National Curriculum (2014). During music lessons, planning will be adjusted to ensure there are no barriers to every pupil achieving. Children with Special Educational Needs (SEN), English as an Additional Language (EAL) or other barriers to learning as identified by staff, may receive extra support from a learning support or teaching assistant or may receive differentiated support directed by the teacher. This will enable these pupils to access the curriculum fully making sure any gaps in progress or attainment are closed.
Teachers will also take account of the needs of pupils whose first language is not English. Lessons will be planned so that teaching opportunities help pupils to develop their English, and to support pupils to take part in all subjects. Musical language may be displayed in first language. 
Further information can be found in our statement of equality information and objectives, and in our SEN policy and information report.
Supporting the more able or gifted children

Children with particular aptitude for music can be extended though the level of independence they are given to complete a task, the task itself, resources etc. Skills and knowledge may be extended by:

· encouraging children to apply knowledge and understanding of the interrelated elements of music to add nuance to compositions etc. 
· encouraging children to play more advanced pieces i.e. pentatonic scales / different textures / structures etc. 
· encouraging excellence and finesse in performance
· encouraging children to improvise and write down notations of compositions using increasingly complex notations or rhythms
· combining the ‘inter-related dimensions of music’ with skill and ease to create an effect
In addition to providing opportunities for differentiation in music, it should be recognised that pupils with academic, behavioral or emotional difficulties may directly benefit from their involvement in music investigations. Music education can help develop:
· fine motor skills when handling equipment

· voice control, speech and listening

· a broadening of vocabulary in context

· creativity and broader thinking when solving problems
· holding complex information – using mind and body together
· social skills, teamwork and individual contribution in group performances and collaboration 
· a sense of achievement, satisfaction and self-confidence following positive feedback and performance
At Cale Green, teachers will endeavor to support and provide such opportunities for children with additional barriers to learning to enable them to be good, logical thinkers, express themselves clearly and develop social and motor skills via music lessons. This is in accordance with the school’s ethos and values, inclusion and equality policy and commitment to promoting active citizenship and modern British Values. 

Monitoring and assessment arrangements
The National Curriculum provides Programmes of Study attainment targets for each year group that each child is expected to achieve demonstrate their knowledge, understanding or independent skills. The school takes a ‘mastery’ approach to teaching and learning. In music, non-statutory guidance is also provided in the Model Music Curriculum. Children are assessed every lesson by staff and attainment / progress recorded. Children are encouraged to self-assess, exemplar materials and guidance are shared with staff via a long-term overview planning matrix and moderation activities are planned to assess impact of teaching and learning across the school.

The music coordinator, Head teacher and Governors of the school will monitor the implementation of this policy, the scheme of work and the standards achieved throughout the school on a regular basis. Evidence will include:

· discussions with staff

· monitoring of planning

· lesson observations / performance observations
· moderation of samples of children’s work

· discussions with pupils / learning walks

· feedback at staff meetings

· display evidence

· moderation of books across and within phases
· moderation activities at subject network meetings

· evidence of practical investigations in Animotos / class end of theme feedback

· data analysis / progress and attainment

· completion of Subject Leader Strategic Review 

· completion of Record of Monitoring Annually

Teachers will:
· give pupils immediate formative assessment feedback during the lessons including in instrumental lessons (verbally and written).

· allow children time to evaluate and appraise their own work and that of others, identifying areas to be improved if appropriate and successes, sometimes using digital technology
· encourage children to complete self-assessments in response to the activities in which they have been engaged to better inform teacher assessments
· ensure performance opportunities are embedded into yearly timetable across phases
· record ongoing assessment into the school’s data system providing children with opportunities to revisit objectives not yet met or to revisit objective for children to demonstrate progress and understanding or to provide opportunities for children to broaden their understanding demonstrating beyond YGEs.

· report pupil’s achievements to parents via the annual report which is issued at the end of the summer term, including special achievements of individual children. 
This policy will be reviewed every year by the Headteacher and Subject Leader. At every review, the policy will be shared with the full governing board.
Cross-Curricular Links
At Cale Green, science can be used to support children’s development and learning in other areas of the curriculum. Links should be made to theme planning where possible.

Literacy – Speaking and Listening
· Language patterns, such as those found in rhymes, help children learn about the sounds and the order in which they’re spoken. This helps them to understand and write text. 

· developing a broader vocabulary and learning words in context

· Using comparative / superlative vocabulary easily

· develop music vocabulary and use it to support views/opinions

· listening to opinions of others and responding appropriately

· singing songs from memory, developing confidence and control of diction and phrasing

· developing awareness of audience, venue and occasion

· listening to recorded music and to performances with attention and detail

· expressing ideas and opinions about music, particularly the children’s own performances

· developing a musical vocabulary and an ability to use musical knowledge to support views

· discriminating between sounds

Reading
· using secondary evidence to gain information (i.e. books/Internet 

· Learning about famous musicians and the effect they had on the world around us
· Encouraging children to listen carefully to changes in sounds, within music, helps them to subsequently be able to attend to differences and changes in language sounds
Writing

· using music, particularly the character and mood of a piece of music, to stimulate writing activities

· recording compositions using symbols and other notations

Maths
· Reading notes and fractions

· Frequency (linked to science)

· Numbers related to beats in music notes

· Pattern-seeking / repetition / processing ‘keeping to a beat’

· Develops visual and special skills

· Develops working memory - call and response games

· Practising the concept of being ‘equal’ or ‘the same as’ when playing patterns of notes

· Making comparisons i.e. between high / low notes fast / slow 

· Sorting and classifying i.e. timbres of sounds, instruments

· Counting songs / rhymes and physical experiences of numbers i.e., ten in a bed an falling out

· One-to-one correspondence skills

Science 
· exploring and observing materials used to make instruments and how affects timbre or quality of sound

· using instruments to observe the ways in which different sounds are made by striking, plucking and bowing

· to explore the vibration of strings and drum skins when learning about sound

· listening to Holst’s ‘Planets’ to develop ideas linked to earth and space
· using Saint Saen’s ‘Carnival of the Animals’ to support work linked to the variety of life
Information and Communications Technology

The National Curriculum requires that appropriate use be made of information technology throughout the curriculum. The Programme of Study for science requires teachers to give pupils opportunities to develop their ICT capabilities in their study of science. At Cale Green, this will be achieved by:

· using Internet research to find information about composers and musical instruments

· using audio-visual equipment to record and play back compositions

· making use of electronic keyboards to explore sounds 
· making use of word processing packages / IPADs and drawing packages to create graphic scores and communicate their musical ideas 
· using composition software (Such as Garage Band)
· using digital cameras to provide evidence of learning
· using ICT to capture and alter sounds (Garage Band)

Other subjects

· Design Technology: making instruments

· History: famous musicians / genres chronology 

· Geography: the world around us and phenomena 

· Art: observing / recording /measuring

· P.E., DEAL (Drama, Engagement and Learning) dance and movement to develop understanding of concepts 

· Design Technology: making instrument

· History: music from different ages and periods, composers

· Geography: music from different places

· Art: links to periods of art and emotional response to paintings

· P.E.: dance and movement

· R.E.: music used in worship

· MFL – Using music to develop skills in languages

· PE Kinesthetic learning is a preferred learning method for some and helps to embed memory. Music is motoric – it encourages us to move; many children love to dance, stamp, march, skip, hop, run, tiptoe, slide, and scurry to musical sounds
Health and Safety 

A number of health and safety issues relating to the teaching of science must be noted:

· All equipment must be audited for safety annually and before lessons.

· All equipment must be correctly handled and children explicitly taught how to handle and use correctly.

· the instruments must be checked regularly for safety – heads of beaters secure

· instruments must be handled and stored carefully and safely

· children must be shown how to handle instruments correctly

· pupils must be taught how to carry larger instruments safely

· instruments requiring mouth contact will only be used by the owners

· all electrical equipment must be checked annually

· electrical cables ands trailing sockets will be placed safely when keyboards are in use

· keyboards will be connected and disconnected to the mains supply by an adult only.

Links with other policies

This policy links to the following policies and procedures:

· EYFS policy
· Assessment policy

· Health and Safety Policy

· Teaching and Learning Policy

· SEN policy 
· Equality information and objectives
Mrs Nicola Lewis 

Autumn 2021 
Appendix A – Overview of Musical Vocabulary. 
*Additional vocabulary is identified in the Music Matric Appendix C
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Composing

Improvise simple vocal chants, using question and answer phrases.
Create musical sound effects and short sequences of sounds in response to
stimuli, e.g. a rainstorm or a train journey. Combine to make a story, choosing and
playing classroom instruments (e.g. rainmaker) or sound-makers (e.g. rustling
leaves).

Understand the difference between creating a rhythm pattern and a pitch pattern.
Invent, retain and recall rhythm and pitch patterns and perform these for others,
taking turns.

Use music technology, if available, to capture, change and combine sounds.
Recognise how graphic notation can represent created sounds. Explore and invent
own symbols, for example:

* A Case Study of using this piece in practice is found in Appendix 3 on page 80.

14

Musicianship

Pulse/Beat




Appendix B – Overview of notations taught by year group KS1 Graphic Notation Examples
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2 Walk, move or clap a steady beat with others, changing the speed of the beat as the
tempo of the music changes.
Use body percussion, (e.q. clapping, tapping, walking) and classroom percussion
(shakers, sticks and blocks, etc.), playing repeated rhythm patterns (ostinati) and
a short, pitched patterns on tuned instruments (e.g. glockenspiels or chime bars) to
maintain a steady beat.

Respond to the pulse in recorded/live music through movement and dance, e.g.

o Stepping (e.g. Mattachins from Capriol Suite by Warlock),

o Jumping (e.g. Trepak from The Nutcracker by Tchaikovsky)

o Walking on tiptoes (e.g. Scherzo from The Firebird Suite by Stravinsky).

12
Rhythm

Perform short copycat rhythm patters accurately, led by the teacher.

Perform short repeating rhythm patterns (ostinati) while keeping in time with a
steady beat.

Perform word-pattern chants (e.g. ca-ter-pil-lar crawl, fish and chips); create, retain
and perform their own rhythm patterns.

n oo |

Cater- pil-lar crawl Fish and chips

4

Pitch

Listen to sounds in the local school environment, comparing high and low sounds.
Sing familiar songs in both low and high voices and talk about the difference in soun
Explore percussion sounds to enhance storytelling, e.g.

o ascending xylophone notes to suggest Jack climbing the beanstalk,

o quiet sounds created on a rainstick/shakers to depict a shower,

o regular strong beats played on a drum to replicate menacing footsteps.
Follow pictures and symbols to guide singing and playing, e.g. 4 dots = 4 taps on the
drum.

6
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Play copycat rhythms, copying a leader, and invent rhythms for others to copy on
untuned percussion.
Create rhythms using word phrases as a starting point (e.g. Hel-lo Si-mon or Can
w you come and play?).

B8 Read and respond to chanted rhythm patters, and represent them with stick
notation including crotchets, quavers and crotchets rests.
Create and perform their own chanted rhythm patterns with the same stick
notation.

Play a range of singing games based on the cuckoo interval (so-mi, e.g. Little
Sally Saucer) matching voices accurately, supported by a leader playing the

. melody. The melody could be played on a piano, acoustic instrument or backing
track.
Sing short phrases independently within a singing game or short song.
Respond independently to pitch changes heard in short melodic phrases,
indicating with actions (e.g. stand uplsit down, hands high/hands low).
Recognise dot notation and match it to 3-note tunes played on tuned percussion,
for example:

6

7

Model Music Curriculum - Key Stage 2

The MMC at Key Stage 2 reflects the importance of these school years in terms of music
progression.

The key skills and techniques learnt build on those introduced at Key Stage 1 and
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learning opportunities in its chronological and stylistic context.
Indicative musical features

The first table below sets out indicative musical features (elements) that give language to
concepts that pupils have understanding of in sound. Pupils will have experienced them
unconsciously in many contexts before, building on their work at Key Stage 1, and their
holistic musical experiences across Key Stage 2 will naturally be far wider than this. The
second table sets out their progression in knowledge of the constituent parts of musical
notation.

Vs e [vasae
Rhythm, | Downbeats, fast (allegro), | Getling faster (accelerando), | Simple tme, compound
Metre and | slow (adagio), pulse, beat | Getting slower (rallentando). |time, syncopation

Bar, metre
Melody |pitch range do-so minor tonality, pitch range | different keys

dodo
Call and response; question |Rounds and partner songs, | Temary form, verse and
and Form | phrase, answer phrase, | repetition, contrast chorus form, music with

cho, ostinato multiple sections

w_ tatic, moving Triads, chord progressions

Texture | Unison, layered, solo Duet, melody and Music in 3 parts, music in
accompaniment 4 parts

Dynamics | Loud (forte), quiet (piano) | Getling louder (crescendo), | Wider range of dynamics
and getting softer (decrescendo); |including fortissimo (very
Articulation legato (smooth), staccato | loud), pianissimo (very
(detached) quiet), mezzo forte
(moderately loud) and
mezzo piano (moderately
quiet)
Instruments [ Instruments used in Instruments used in Instruments used
and Playing | Foundation Listening Foundation Listening Foundation Listening
including playing techniques |including playing techniques
and effects, for example
pizzicato (e.g. mysterious)
and tremolo (e.g. dark and
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in Appendix 3.

Western Classical Tradition and Film

1812 Overture

Connect It®

O Euchari

Hallelujah from Messiah

Rondo alla Turca

Symphony No.5

Night on a Bare Mountain

Mars from The Planets

Bolero

English Folk Song Suite®

Symphonic Variations on an African Air

For the Beauty of the Earth

This Little Babe from A Ceremony of Carols
ight Ferry

Jai Ho from Slumdog Millionaire

Popular Music

[riten  [ooContuy ]
A_R. Rahman

[Bues  [RunawayBues Va Rainey
illy Strayhorn/Duke

i e

Rock n Roll Hound Dog Elvis Presley
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Appendix C – Overview of Musical Matrix / Additional Vocabulary and breadth of listening
	
	Reception 

	Autumn term
	Me! 

RECEPTION YEAR A


	My Stories!

RECEPTION YEAR B



	Musical styles / times / genres and traditions studied
	Celebration by Kool & The Gang

Happy by Pharrell Williams

Sing by the Carpenters

Sing a Rainbow – Peggy Lee

Happy Birthday – Stevie Wonder

Our House – Madness

Pat-a-cake

This Old Man

Five Little Ducks

1, 2, 3, 4, 5


	I’m a Little Teapot

The Grand Old Duke of York

Rong O’Roses

Hickory, Dickory Dock

The ABC Song

Roll Amabama – Bellowhead

Boogie Wonderland – Earth, Wind and Fire

Don’t go breaking my heart – Elton John

Ganesh is Fres – MC Yogi

Frosty the Snowman – Ella Fitzgerald

Spiderman – Michael Buble

	Vocabulary
	Glockenspiel happy / grumpy face   syllables   clap rhythms  pulse  tapping  marching  blinking  pitch (high and low sounds) sad, excited, worried, male / female voices
	High low pitch

Improvisation

Pitch 

Rhythm

Pulse

Dynamics

Timbre

Structure

texture

	Cross curricular 

links
	growing

homes

colour

toys

how I look


	Christmas

Festivals

Fairies

Pirates

Treasure

Superheroes

Let’s pretend

Once upon a time



	Spring Term
	Everyone!
	Our World!

	Musical styles / times / genres and traditions studied
	· Wind The Bobbin Up

· Rock-a-bye Baby

· Five Little Monkeys Jumping On The Bed

· Twinkle Twinkle

· If You're Happy And You Know It

· Head, Shoulders, Knees and Toes
· We are family – Sister Sledge

· Thula Baba – South African Lullaby

· ABC – Jackson 5

· My mu is amazing – Zain Bhikha 

· Conga – Miami Sound Machine
	· Old Macdonald

· Incy Wincy Spider

· Baa Baa Black Sheep

· Row, Row, Row Your Boat

· The Wheels On The Bus

· The Hokey Cokey

· Lovely Day – Bill Withers
· Beyond the Sea – Robbie Williams
· Mars – Gustav Holst
· Frogs legs and Dragon Teeth – Bellowhead
· Ain’t no Mountain High Enough – Marvin Gaye
· Singing in the Rain – Gene Kelly


	Vocabulary
	Glockenspiel happy / grumpy face   syllables   clap rhythms  pulse  tapping  marching  blinking  pitch (high and low sounds) sad, excited, worried, male / female voices High low pitch

Improvisation

Pitch 

Rhythm

Pulse

Dynamics

Timbre

Structure

texture
	Glockenspiel happy / grumpy face   syllables   clap rhythms  pulse  tapping  marching  blinking  pitch (high and low sounds) sad, excited, worried, male / female voices High low pitch

Improvisation

Pitch 

Rhythm

Pulse

Dynamics

Timbre

Structure

texture

	Cross curricular 

links
	Family

Friends

People and music from around the world
	Animals

Jungle

Minibeasts

Night and day

Sand and water

Seaside

Seasons

Weather

Sea

space

	Summer Term
	Big Bear Funk – transition Unit
	Reflect, Rewind, Replay

	Musical styles / times / genres and traditions studied
	I feel good – James Brown

Don’t worry ‘bout a thing – Incognito

My Promise – Earth, wind and fire

Superstition – Stevie Wonder

Pick up the pieces – Average White Band


	William Tell Overture – Rossini

Celebrations – Kool and the Gang

Dance of the Sugar Plum Fairy – Tchaikovsky

Flight of the Bumblebee – Rimsky Korsakov

Jupiter – Host

Fantasia on a Theme – Thomas Tallis

ET John Wiliams

	Vocabulary
	Interrelated dimensions of music (pitch, texture timbre, dynamics, pulse, rhythm, tempo)

Riff-based composition

Improvisation

Pulse

Pitch

Rhythm

Drum beat

Horn section

Funky bass lines and guitar


	Opera

Full orchestra

Classical music

Ballerina




KEY STAGE 1

	
	YEAR 1 / 2

YEAR A
	YEAR 1 / 2

YEAR B

	Autumn Term
	Charanga Scheme 

Hey You! (Year 1)

Rhythm in the way we walk (Year 1)


	Charanga Scheme 

Hands, Feet, Heart (Year 2)

Ho Ho Ho (Year 2)

Values – learning about other cultures



	Musical styles / times / genres and traditions studied
	Old School Hip Hop

American Hip Hop

Rap music

Reggae Style

Hey You! Joanna Manghola

Me, Myself and I – De La Soul

Fresh Prince of Bel Air – Will Smith

Rapper’s Delight – Sugarhill Gang

U Can’t touch This – MC Hammer

It’s like that – Run DMC

Classical 

Classical / electronic

Hip Hop Rap

1960s Pop song

The Planets Mars – Gustav Holst

Tubular Bells – Mike Oldfield

Happy – Pharrell Williams

When I’m 64 – The Beatles
	Gospel Music 

South African Music – Afropop

Traditional African Songs

South African Choral Music

South African Freedom Song

Kwaito – South African Hip Hop Music

Hands, Feet, Heart – Joanna Mangona

The Click Song – Makeba

The Lion Sleeps tonight – Gospel Choir

Bring him back home – High Masekela

You can call me Al – Paul Simon

Hlokoloza – Arthur Mofokate

Christmas Songs

Pop Mix (Motown / ballad / rap)

Rock’n’Roll

Mpwotwn / Rand B / Funk

Big Band Jazz

Ho Ho Ho – Joanna Morgan

Blame it on the Boogie – Jackson 5

Bring Him Back Home – Hugh Masekela

Suspicious Minds –Elvis Presley 

Sir Duke – Stevie Wonder

Fly me to the Moon – Frank Sinatra

	Vocabulary 
	 ‘Dimensions of music’ pitch rhythm pulse  tempo  structure  dynamics  texture

 ‘Structure Vocabulary’ (introduction /sing verse  rap verse / bridge / chorus / solo / intro / outro Coda)

Male / female

Electronic sounds

Sound ‘hooks’

Sampling

Backing vocals

Layers of sound (textures)

Ostinato repeated pattern

Sections of the orchestra


	Hook in the song

Backing vocals

Instrumental section

ensemble

Timbre

Compose

Improvise

Notation 

‘Dimensions of music’ pitch rhythm pulse  tempo  structure  dynamics  texture

 ‘Structure Vocabulary’ (introduction / verse / bridge / chorus / solo / Coda)

Keyboard

Bass 

Vocal harmonies

Penny whistle

Rap



	
	Y1/2 

YEAR A
	Y1/2

YEAR B

	Spring Term
	In the Groove (Year 1)

I Wanna Play in a Band (Year 1)
	Round and Round (Year 1)

Zootime (Year 2)

	Musical styles / times / genres and traditions studied
	Classic Blues, Baroque, Bhangra, Folk, Funk, Latin

Religious Baroque Aria / song

Latin American Pop

Modern film score – Slumdog Millionaire

Punjabi / traditional Indian Music 

Irish Folk Music / dance (Riverdance)

1900s funk (gospel / jazz / soul)

Rock songs

Rock n Roll

1960s Pop

+ modern Pop Band  / Big Band examples

How   Blue   Can   You   Get   by   B.B.   King 1964

 Let   The   Bright   Seraphim   by   Handel 1742  

Livin’   La   Vida   Loca   by   Ricky   Martin 1999  

 Jai   Ho   by   J.R.   Rahman 2008 

Lord   Of   The   Dance   by   Ronan   Hardiman  1994

 Diggin’   On   James   Brown   by   Tower   Of   Power 1990s

I   Wanna   Play   In   A   Band   by   Joanna   Mangona  

 We   Will   Rock   You   by  Queen   1977

 Smoke   On   The   Water   by   Deep   Purple  1972

 Rockin’   All   Over   The   World   by   Status   Quo  1977

 Johnny   B.Goode   by   Chuck   Berry   1958

 I   Saw   Her   Standing   There   by   The   Beatle 1963
	Bossa Nova

Latin Pop / Latin Jazz

Film Score

Big Band

Round And Round ( Bossa Nova) by Joanna Mangona 

 Livin’ La Vida Loca (Latin/Pop) by Ricky Martin 1999March Of The Empire ( Film music) by John Williams 

It Had Better Be Tonight ( Latin/Big Band Jazz) by Michael Bublé 

Why Don’t You ( Big Band/Dance) by Gramophonedzie 

Oye Como Va (Latin/Jazz) by Santana

Reggae music / reggae style

Zootime by Joanna Mangona 

 Kingston Town by UB40  1970

 Shine by ASWAD 

 I.G.Y. by Donald Fagen 

 Feel Like Jumping by Marcia Griffiths 

 I Can See Clearly Now by Jimmy Cliff

	Vocabulary 
	Names of orchestra instruments

Solo

vocal line

oratorio

rhythmic groove

horn section

accompanied

unaccompanied

harpsichord

echoes 

Aria – long unaccompanied song for solo voice used in opera

Lyrics

Soprano 

improvised saxophone riffs chorus

Backing accompaniment

Verse

Bridge

 introduction

Ending 

structure

five beat rhythm - clave

dohl drums

hook

amplified guitar

sound distortion

heavy drum backbeat

four-note guitar riff

improvised solos


	Vocal line

Backing singers

Brass section

 Percussion

Hook (catchiest part if the song)

Verse bridge chorus guitar solo  outro

Military 

Accompaniment

Drum machine

Electronic effects

Organ

Rhythmic pattern

Melodic pattern

Synthesiser solo

Horn section riff

Harmonica

chords



	
	Y1/2 

YEAR A
	Y1 / 2

YEAR B

	Summer Term
	Your Imagination (Year 1)

Reflect, Rewind, Replay (Y1)
	Friendship Song (Y2)

Reflect, Rewind, Replay (Y2)

Values – friendship, kindness

	Musical styles / times/ genres and traditions studied
	Disney Musical Song

British Film Song

1960s pop / Anthem

Movie Soundtrack 

Your Imagination by Joanna Mangona and Pete Readman  

Supercalifragilisticexpialidocious from Mary Poppins 1964  

 Pure Imagination from Willy Wonka & The Chocolate Factory soundtrack  1971 

 Daydream Believer by The Monkees 1968 

 Rainbow Connection from The Muppet Movie  1979

 A Whole New World from Aladdin 1992

Orchestral Ballet Music 20th century

Small orchestra music 19th century

Orchestral Music

Romantic Opera 

A song Before Sunrise by Delius - 20th  Century 1918

The Firebird by  Stravinsky - 20th Century 

When I'm 64 by The Beatles

The Bird by Prokoﬁev - 20th Century

Grand March from Aida by Verdi – Classical 1871

Oye Como Va by Santana 

Boléro by Ravel -  20th Century 

The Lamb by John Tavener - Contemporary


	Songs about friendship

Friendship Song by Joanna Mangona and Pete Readman  

 Count On Me by Bruno Mars  2010

 We Go Together (from Grease soundtrack) 1978 

 You Give A Little Love from Bugsy Malone  

 That's What Friends Are For by Gladys Knight, Stevie Wonder,  Dionne  Warwick with Elton John  1982

 You've Got A Friend In Me by Randy Newman 1995 (Toy Story Film)

Romantic Orchestra Music

Incidental Music

Baroque Orchestral Concerto

European Folk Music

Fantasia 

Ballet Music

Electronic Music

Peer Gynt Suite:  Anitra’s Dance by Edvard  Grieg - Romantic 1875

Brandenburg  Concerto No 1 by Johann  Sebastian Bach – Baroque

  Fly  Me To The Moon sung by  Frank Sinatra

From the Diary Of A  Fly by  Béla Bartók  - 20th  Century 

Fantasia on Greensleeves by Vaughan  Williams - 20th Century  

Feel  Like Jumping by Marcia  Griﬃths 

Dance Of The  Sugar Plum Fairy by  Tchaikovsky  -  Romantic 

	Vocabulary 
	Imagination

BALLD

Full orchestra / orchestra sections

Percussion

Brass

Woodwind

String

Emotion words

Music periods / eras language

Words to describe pitch, rhythm, dynamics, structure, timbre, texture

Feeling words
	Backing vocals

 improvise

Bongo drums

Full chorus of voices)

Male / female voices

Saxophones 

‘jazzy’

Backing vocals

Vovoder

Synthesiser

robotics


LOWER KEY STAGE 2

	
	YEAR 3 / 4 

YEAR A
	YEAR 3 / 4

YEAR B

	Autumn Term
	6 weeks guitar (fortnightly)

Charanga Scheme 

Let your Spirit Fly Year 3
	6 weeks guitar (fortnightly)

Charanga Scheme 

Mamma Mia Year 4

	Musical styles / times / genres and traditions studied
	Rand B / Ballad contemporary

1980s  Motown

March 1914 / film music/ film scores

(additional listening – John Williams)

Songs from Musicals

Let Your Spirit Fly – Joanna Mangola

Heal the World – Michael Jackson

Colonel Bogey March – Kenneth Alford 1914

Consider Yourself – Oliver 1960

Aint no Mountain High Enough – Marvin Gaye

First, Last, Everything – Barry White 1970s
	Abba – contemporary pop songs / ballads 1970s / 80s

	Vocabulary 
	Compose

Improvise

Notation 

‘Dimensions of music’ pitch rhythm pulse  tempo  structure  dynamics  texture

Sections

‘Structure Vocabulary’ (introduction / verse / bridge / chorus / solo / intro / outro Coda)vocal line

Backing vocals

Synthesisers

Musical ‘hook’

Harmonies

Drum-machines

Dance beats

Use of ‘melisma’ (flowery vocal sung over one syllable (Whitney Houston / Beyonce)

ABA structure

Bass / soprano voice


	Hook in the song

Backing vocals

Instrumental section

ensemble

Timbre

Compose

Improvise

Notation 

‘Dimensions of music’ pitch rhythm pulse  tempo  structure  dynamics  texture

 ‘Structure Vocabulary’ (introduction / verse / bridge / chorus / solo / Coda)

Vocal 

Accompaniment

Improvised Solos

Instrument vocabulary

Imitating strings

Riffs

Hook

Male / female singers

Strong disco beat instrumental riffs echo vocal lines

ballad



	
	Y3/4 

YEAR A
	T3/4 

YEAR B

	Spring Term
	Charanga Scheme 

STOP Year 4

Modern British / school Values 

Anti-bullying, being part of society, living and learning together, overcome fears, appreciate family, be themselves, liberty
	6 weeks guitar (fortnightly)

Charanga – The Dragon Song (Year 3)

Modern British / school Values

 (Kindness / respect / friendship / peace / acceptance / new ideas and cultures) 



	Musical styles / times / genres and traditions studied
	Grime – Urban British Music / Rap (2000s)

Hip-Hop

Austrian March

Punjabi Rap / Bhangra Music

Tango – South American

Brazilian / African Samba

Stop – Joanna Mangona

Gotta Be Me – Secret Agent 23 Skidoo

Johann Strauss – Radetzky March

Ho Gaya Sharabi – Panjabi MC

Libertango – Astor Piazzolla

Mas Que Nada – Black-Eyed Peas


	Chinese Folk Music

Indian Hindu Song

Turkish Traditional Tune

Polynesian Drum Dance

Sudanese Song

The Dragon Song (about friendship)

(Additional listening) Sea Shanties, lullabies / playground songs)

	Vocabulary 
	Digital

Rapper

Electronic sounds

Turntables

Synthesisers

hook

Structure vocabulary (verse chorus bridge, introduction, coda)

Sections of the orchestra

fusion

fuse

accordion


	Improvisation

Solo melody

Texture, tempo, dynamics

Structure vocabulary (verse chorus bridge, introduction, coda)

 ‘Dimensions of music’ pitch rhythm pulse  tempo  structure  dynamics  texture

Similarities / differences

Kindness

Respect

Acceptance

Visual representation

Dizi (Chinese bamboo flute)

Imitate

Passed down orally through generations

Folk music

Devotion

Sanskrit (old Indian Language)

Harmonium 

Table (instrument)

Zurna – Traditional Turkish instrument

Circular breathing

Rebabah – one-stringed, bowed instrument



	
	Y3/4 

YEAR A
	Y3 / 4

YEAR B

	Summer Term
	6 weeks guitar (fortnightly)

Glockenspiel Stages 1 and 2

(Y3/4 curriculum)
	6 weeks guitar (fortnightly)

Charanga – Three little Birds Year 3

	Musical styles / times/ genres and traditions studied
	All listening and appraising is supplementary to the Glockenspiel course. (My Resources – Charanga) 

Flight of the Bumble Bee – Rimsky Korsakov (Romantic)

Dance of the Sugar Plum Fairy – Tchaikovsky (Romantic)

The Surprise Symphony – Joseph Haydn (Classical) 

Eine Kleine Nachtmusik – Mozart

Spring – Vivaldi (Classical)

Zadok the Priest – Coronation Anthem


	Jamaican Reggae Music +covers

Three little Birds / Jammin’ – Bob Marley 1977

Small People – Ziggy Marley 1991

54-56 Toots and the Maytals

Ram B=Goat Liver – Pluto Shervington

Our Day Will Come – Amy Winehouse

	Vocabulary 
	Repeat

Compose

Improvise

Notation 

‘Dimensions of music’ pitch rhythm pulse  tempo  structure  dynamics  texture

 ‘Structure Vocabulary’ (introduction / verse / bridge / chorus / solo / Coda)


	 ‘Dimensions of music’ pitch rhythm pulse  tempo  structure  dynamics  texture

 ‘Structure Vocabulary’ (introduction / verse / bridge / chorus / solo /

Vocal 

Accompaniment

Instrument vocabulary

Hook

Organ 

Horn section




UPPER KEY STAGE 2
	
	YEARS 5 / 6

YEAR A


	YEARS 5 / 6

YEAR B

	Autumn Term
	6 weeks guitar (fortnightly)

Charanga Scheme ‘Livin’ on a Prayer’ Year 5


	6 weeks guitar (fortnightly)

Dancing in The Street (Year 6 Charanga)



	Musical styles / times / genres and traditions studied
	Classic Rock Songs (1958 – 80s)

Livin’ on a prayer – Bon Jovi (1980s American  Rock)

We Will Rock You – Queen 1977 (British)

Smoke on the Water – Deep Purple 1972 (Modern hard rock)

Rockin’ all over the World – Status Quo 1977

Johnny B. Goode – Chuck Berry 1958 (rhythm and blues elements) 

I saw her standing there – The Beatles 1963
	Motown (Soul) 1960s

RnB Soul Song 

Dancing in the Street Martha and the Vandellas1964 (1985 Bowie and Jagger)

1965 I can’t Help Myself – Four Tops

1968 I heard it through the Grapevine – Marvin Gaye

1967 Ain’t no mountain G=High Enough – Marvin Gaye (1970 Dian Ross)

You are the Sunshine of My Life – Smokey Robinson and the Miracles (Stevie Wonder) 



	Vocabulary 
	Compose

Improvise

Notation 

‘Dimensions of music’ pitch rhythm pulse  tempo  structure  dynamics  texture

Riffs

Sections

‘Structure Vocabulary’ (introduction / verse / bridge / chorus / solo / Coda)

Rock Anthem

Stadium Rock Bands

Vocal 

Accompaniment

Solo

Instrument vocabulary

Amplified guitar / solo guitar

Sound distortion

Heavy backbeat

Synthesised strings


	Riffs 

Hook in the song

‘punchy’ riff-based rhythms

Call and response

Backing vocals

Instrumental section

Brass section

Timbre

Compose

Improvise

Notation 

‘Dimensions of music’ pitch rhythm pulse  tempo  structure  dynamics  texture

 ‘Structure Vocabulary’ (introduction / verse / bridge / chorus / solo / Coda)

Vocal 

Accompaniment

Solo

Instrument vocabulary



	
	Y5/6

 YEAR A
	Y5/6 

YEAR B

	Spring Term
	6 weeks guitar (fortnightly)

A New Year’s Carol  (Year 6 Charanga)

British / School Values – Identity 
	6 weeks guitar (fortnightly

Classroom Jazz 2 (Year 6)

	Musical styles / times / genres and traditions studied
	Benjamin Britten /Traditional Folk Songs

Urban Gospel

Bhangra music (Punjabi / Indian music and Western pop music combined) Immigrant 1980s music from Pakistan and India

Music set to texts/ poets

South African Jazz

1934 A New Year Carol (Benjamin Britten and Urban Gospel Version)

I Must be Married on a Sunday (plus Bhangra version)

Fishing Song Benjamin Britten (and South African Version)


	Latin American Improvisation

Jazz Orchestras

Jazz and Blues (South American/ African-American Music)

Spirituals

Modern Jazz Piano

Riff Jazz Style 

Bacharach Anorak – Ian Gray 

Speaking My Peace – Horace Parlan (Danish Jazz) 

Take The ‘A’ Train – Jazz Standard Billy Strayhorn / Duke Ellington Orchestra

Meet the Blues – Ian Gray

Back  ‘ Town Blues – Earl Kenneth Hines American Jazz Pianist

One O’Clock Jump – Count Basie 1937 

	Vocabulary 
	Piano accompaniment

Vocal line

Crescendo

Levy / dew / gold wires (in song)

Lyrical

Reflective

Modern versions

Similarities / differences

Harmony lines

Syncopated rhythms

Call and response style

Religious lyrics

Pop and funk elements 

Arrangements / cover versions

Influences
	Tune / head

Improvisation

Solo melody

Texture, tempo, dynamics

32 bar sequence

Structure vocabulary (verse chorus bridge, introduction, coda)

Spiritual

Slavery

Riff

Repeated

‘Dimensions of music’ pitch rhythm pulse  tempo  structure  dynamics  texture



	
	Y5/6 

YEAR A
	Y5/6 

YEAR B

	Summer Term
	6 weeks guitar (fortnightly)

Y5 Charanga Music Scheme Classroom Jazz 1


	6 weeks guitar (fortnightly)

Happy! Charanga Year 6 

School Values

Exploring happiness and what makes you happy!

	Musical styles / times/ genres and traditions studied
	South American Bossa Nova

American Swing Music 1950s 

Swing / Jazz 1940s

Girl From Ipaneme – Astrud Gilberto

1962 Desafinado – Stan Getz American Jazz Saxophone  (original by Antonio Carlos Jobim) 

1940 Cotton Tail by Duke Ellington performed by Ben Webster based on George Gershwin’s Sing ‘I got Rhythm’

Five Note Swing – Ian Gray 

Take the ‘A’ Train – Duke Ellington

One O’Clock Jump – Count Basie

Perdidi – Tizol / Woody  Herman 1950s (American Jazz clarinet) #

Things ‘aint what they used to be – Ellington and Parsons (1942 Jazz standard)
	Pop with Soul Influences

Songs / Music from Movies

Country music

Big Band Jazz

Soul Songs

Happy – Will Pharrell 2014

Top of the Wolrd – Carpenters 1972

Don’t Worry – be happy Bobby McFerrin 1988

Walking on Sunshne – Katrina and the Waves 1983

When you’re Smiling – Frank Sinatra 1928

Love will Save the Day – Brendan Reilly 1987 

Whitney Houston

	Vocabulary 
	Tune head tune middle eight

Repeat

Musical FORM (structure)

Compose

Improvise

Notation 

‘Dimensions of music’ pitch rhythm pulse  tempo  structure  dynamics  texture

 ‘Structure Vocabulary’ (introduction / verse / bridge / chorus / solo / Coda)

Vocal 

Accompaniment

Solo

Instrument vocabulary
	Clapping riffs

Duo / trio

A Cappella

‘Dimensions of music’ pitch rhythm pulse  tempo  structure  dynamics  texture

 ‘Structure Vocabulary’ (introduction / verse / bridge / chorus / solo /

Vocal 

Accompaniment

Solo

Instrument vocabulary
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© A Case Study of using these pieces in practice is found in Appendix 3 on pages 85 and 84 respectively.
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Musical Traditions

m-mm-_
[Middle East |Folk |Sprinting Gazelle |ReemKelani |
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Indian Classical__|Sahela Re Kishori Amonkar

Punjablu Bhabiye Akh Larr Gayee | Bhujhangy Group
Calypso Trepma\ Bird Trinidad Steel Band

Drumming

South Africa Inkanyezi Nezazi Ladysmith Black Mambazo

Compo:

Improvise
Extend improvisation skills through working in small groups to:

« Create music with multiple sections that include repetition and contrast.

« Use chord changes as part of an improvised sequence.

« Extend improvised melodies beyond 8 beats over  fixed groove, creating a
satisfying melodic shape.

Compose




In addition, the pieces of music taken from the Model Music Curriculum (2021) will be embedded into listening and appraisal sessions across the phases:
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