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         Reading Policy

Spring 2025 
“So please, oh PLEASE, we beg, we pray, Go throw your TV set away,

And in its place, you can install, A lovely bookshelf on the wall."

Roald Dahl, ‘Charlie and the Chocolate Factory’

‘We shouldn’t teach great books we should teach a great love of reading’ B.F. Skinner

· To develop happy, healthy and curious learners who read confidently and independently 

· To develop lifelong enjoyment and pleasure in reading

· To enable children to access all areas of the curriculum

· To enable children to access, understand and manage information

· To understand the meaning of what is read to them and what they read

· To respond to what they read and give opinions
· To understand and respond to the feelings that words can arouse, eg happiness, sadness, anger

· To understand that this experience allows us to make connections with other people and to develop empathy 
· To walk through doors to the past, to the future, and to other worlds both real and imagined

As a community of readers, we expect all adults to model and communicate their love of reading. These are just some of the ways we can share this:


· Story time

· BEAR (Be excited about reading) ERIC (everybody reads in class)

· Shared and guided reading

· Library time timetabled 

· Reading with individual children

In Early Years, the teaching of reading is based on the Prime area of learning Communication and Language and then the Specific area of learning related to reading. In Key Stage 1 and 2 the teaching of reading is based on the National Curriculum for English and what we know and believe is successful about teaching children to read.

In line with guidance from the framework for English our teaching objectives cover 4 key strands:


1. Word reading- phonics remains at the heart of reading.  

2. Comprehension (both listening and reading) - greater emphasis on comprehension, with more continuity between year groups and an emphasis on working on more challenging texts.  
3. Reading for Pleasure- encouraging a love of reading is at the core with a greater emphasis on reading non-fiction (from Year 1) as well as fiction. 
4. Struggling readers- emphasis on using rigorous and systematic phonics programme. 
Word reading skills and strategies

Every day each child will be engaged in

· Speaking, listening, reading and writing activities which allow them to explore and practice their phonic knowledge, blending and segmenting skills independently
· Phonics will be used in Early Years and in ability groups within Year 1 and 2. 
· Phonics group will be used in Year 3, where necessary. This will follow careful analysis of current phonics data. 

· An interactive multisensory phonics session

· Shared reading and/or writing led by the teacher to demonstrate reading and writing strategies (including phonics) in a meaningful way

· A rich and regular ‘Read Aloud’ programme (story time)

Shared reading

Every Day

The teacher models the reading process and the children are actively involved; listening to the text being read aloud, joining in and following the reading, and contributing to discussion and response. Children learn how to apply the knowledge and skills they are acquiring in daily word level work. The teacher leads discussion about the text to help children develop their understanding. Children learn how to interpret and make sense of what they read.

Guided or group reading

Daily activity
A teacher will work with a class on a text type for the week. The teacher will scaffold the learning by guiding children through the text and prompting them to apply what they’ve learnt in shared reading and other literacy activities. From Monday- Thursday children will have access to the same text- resulting in a thorough knowledge of the text and higher order reading skills can be developed. During Friday sessions, children will be exposed to a cold text which links closely to the text type studied that week and to a similar range of questions. Each new term will start with the exploration of a piece of poetry which aims to raise the profile of poetry across the school. 

Every fourth week, Guided Reading sessions will be suspended to be replaced by individual Reading Interviews. This allows staff to have an in-depth conversation with each child about their reading habits at home, check the accuracy of their reading band etc. 

Range

Pupils should be taught the knowledge, skills and understanding through the following ranges:
Literature:

· Stories & poems with familiar settings and those based on imaginary or fantasy worlds

· Stories, plays & poems by significant children’s authors

· Retellings of traditional folk & fairy stories

· Stories & poems from a range of cultures

· Stories, plays & poems with patterned & predictable language

· Stories & poems which are challenging, in terms of length and vocabulary

· Texts where the use of language benefits from being read aloud and reread

Non-fiction and non-literary texts:

· Print & ICT-based information texts

· Dictionaries, encyclopaedias & other reference materials

Texts

· Phonics scheme: Unlocking Letters and Sounds – linked reading scheme 

· Reading books grouped into ‘book bands’; 
· Guided Readers – ‘Reading Explorers’ scheme and a range of texts stored in the library

· Library books organised into fiction and non-fiction

· Class library books

Assessment 
-for learning (formative)

· Success Criteria- clear and explicit (linked to curricular targets set termly) 

· Observation of children

· Questioning (using questions linked to assessment focus during guided reading)

· Self assessment 
· Discussing with a partner 
· Verbal feedback from adult linked to success criteria

-of learning (summative) will be recorded in

· Individual pupil profile (half termly)

· Reading records (whenever children change books)

· Tracking for phonic skills- phonics books

· book bands (half termly)

Planning will build on prior knowledge.


Children with SEN, and / or learning difficulties or disabilities will work towards the same objectives with support. Those working well below the level of their peers will be working on a related objective.

Children who are more able will be working to deepen or broaden their understanding of the objective.
Children learning English as an additional language (EAL) will receive appropriate support to enable them to access the objective.

Intervention 

When a child is perceived as not reaching the expected level for their age group there are a range of interventions to support their development and fill the gap, these include 
· NELI – Reception 
· Learning Support Service (LSS) 
Reading at home

Each child takes at least one book home a day
We recognise that children make better progress when they are supported at home and when there is good communication between child-school-home

We communicate with parents by:

· home school reading diaries / phonics tracking booklets - targets at front; communicated at Parent Consultation Sessions 
· nursery & Reception intake evenings

· phonics / Unlocking Letters and Sounds workshops

· reading Workshops

Monitoring and Evaluation 

The implementation of this policy will be monitored by the Head teacher and the Senior Leadership Team who will review children’s work annually. 

The success of this policy will be evaluated be considering feedback from pupils, teachers, teaching assistants and parents. The SLT will be responsible for conducting this review. 

Sarah McHugh / Hannah Foster 
English Subject Leader.

Spring 2025
To be reviewed spring 2026 
Appendix 1 
By the end of the Early Years most children:

· Explore and experiment with sounds, words and text 

· Link sounds to letters, naming and sounding the letters of the alphabet 

· Use a pencil and hold it effectively to form recognisable letters, most of which are formed correctly 

· Hear and say sounds in words in the order in which they occur  

· Read simple words by sounding out and blending the phonemes all through the word from left to right
Children move from reading simple consonant-vowel-consonant (CVC) words such as 'cat' and bus to longer CCVC words such as 'clap' and 'stop', and CVCC words as 'fast' and 'milk' 

· Recognise common digraphs 

· Read some high frequency words 

· Use phonic knowledge to write simple regular words and make phonetically plausible attempts at more complex words 

· Read a range of familiar and common words and simple sentences independently 

· Read texts compatible with their phonic knowledge and skills 

· Read and write one grapheme for each of the 44 phonemes

Children working at Year 1 can:
· Identify the main events and characters in stories, and find specific information in simple texts 

· Make predictions showing an understanding of ideas, events and characters 

· Recognise the main elements that shape different texts eg lists, comic strips with speech in bubbles, ‘once upon a time’ to show the start of a fairy tale 

· Explore the effect of patterns of language and repeated words and phrases 

· Select books for personal reading and give reasons for their choices 

· Visualise and comment on events, characters and ideas, making imaginative links to their own experiences 

· Distinguish fiction and non-fiction texts and the different purposes for reading them 

Children working at Year 2 can:
· Read independently and with increasing fluency longer and less familiar texts 

· Give some reasons why things happen or characters change 

· Explain organisational features of texts, including alphabetical order, layout, diagrams, captions, hyperlinks and bullet points 

· Explore how particular words are used, including words and expressions with similar meanings eg ‘gasped’ and ‘shouted’ 

· Read whole books on their own, choosing and explaining their choices 

· Explain their reactions and feelings to texts, commenting on important aspects eg which of the characters would be a good friend and why? 

Children working at Year 3 can:
· Work out a character’s reasons for behaviour from their actions eg why did the character start to shiver? 

· Explain how ideas are developed in non-fiction texts eg what was this section all about and how was it different to this section? 

· In non-fiction texts, use knowledge of different organisational features of texts to find information effectively 

· eg use headings and sub-headings, captions and the index 

· In fiction texts, explain how writers use language to create images and atmosphere 

· Eg why did the writer describe the dog as ‘bouncing around like a ball’? 

· Read extensively favourite authors or genres and experiment with other types of text 

· Explore why and how writers write eg through online contact with authors (check out Jeremy Strong’s website, or the official Horrid Henry one!) 

Children working at Year 4 can:
· Understand underlying themes, causes and points of view 

· Recognise different ways to argue, persuade, mislead and sway the reader eg read some promotional leaflets and the websites before you go on a day-trip to a theme park or museum! 

· Compare different types of narrative and information texts and identify how they are structured 

· eg compare different instructions, compare the clever ways Jacqueline Wilson structures her stories 

· Explore how writers use language for different effects 

· Eg why did the writer repeat this word? 

· Eg why did the writer describe the character’s palms sweating? 

· Read extensively and discuss personal reading with others – this is one of the reasons why reading aloud and sharing ideas with others is important, even for older children (why not encourage a reading group with your child and family / friends!) 

· Compare how writers present experiences and use language eg compare the Horrid Histories series (Vile Victorians, for example) with a typical non-fiction book and even a fictional story set in Victorian times 

Children working at Year 5 and 6 can: 

· Typically, children can continue to develop the areas suggested for Year 4, but at a deeper level and for more challenging texts. 

· eg Children able to understand underlying themes, causes and points of view should begin to ‘read between the lines’ and find evidence for their interpretation 


